RESEARCH SAYS…

THIS IS WHY…

OUTCOMES…

Limited academic background
knowledge is a primary reason
for the achievement gap in
today’s schools.1

ReadyRosie focuses
on experiences and
conversations that build
background knowledge &
key vocabulary.

Children and families will be
exposed to thousands of
academic vocabulary words in
meaningful contexts.

Parents and caregivers possess
powerful “funds of knowledge”
that must be intentionally and
systematically embraced by
educators in accessible and
relevant ways.2

ReadyRosie promotes instant,
interactive, and consistent
parent engagement.

Teachers will be equipped
with a communication tool to
use with families and families
will interact with meaningful
homework.

Many parents do not have the time
or flexibility to attend school events3
but over 88% have cell phones that
can be used for connecting to the
school anytime and anywhere.4

ReadyRosie uses email and
texting technology to deliver
daily modeling videos to
parents, caregivers, and
administrators in English
and Spanish.

On average parents and
teachers will be accessing
ReadyRosie at least 2-3
times a week.

Parents and caregivers are
willing to help their children but
too often don’t know what they
are supposed to do.5

ReadyRosie uses real families to
model enjoyable educational
experiences. No reading is
required for families to help
their child.

Families will have a greater
understanding of early literacy
and numeracy best practices
and more confidence as their
child’s first teacher.

Parents have the greatest influence
on their child’s cognitive learning
when they informally introduce their
children to skills and connect
learning to the real world. 6

ReadyRosie helps parents,
caregivers, and mentors
demonstrate how standards
relate to the real world.

Families and teachers will better
understand how the standards
apply in a real world setting and
have a deeper understanding of
those standards.

Two thirds of all children are not
reading at grade level by the end of
third grade. 7 These struggling
readers see reading as a school job,
but not an activity in which they
would willingly engage outside
of school.8

ReadyRosie develops lifelong
readers by providing
opportunities for young
students to access and
internalize the behaviors of
avid readers.

When students have positive
opportunities to engage in
meaningful, math-related activities
and conversations at home, they are
more successful in school. 9 10

ReadyRosie provides parents
and teachers with simple but
effective strategies to talk
about math in relevant and
engaging ways.

Families and teachers
interacting with ReadyRosie
will result in an impact on
assessments and literacy
and math achievement.

Families and teachers
interacting with ReadyRosie
will result in an impact on
assessments and literacy
and math achievement.
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